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Summary. The article discusses relevant issues of using
flipped learning technology in teaching foreign languages
at universities. Flipped learning with help of network inter-
action using computer and the Internet can be successful if
the role of students and their autonomy is strengthened in
the learning process, and the emphasis is shifted from teaching
to learning, from lecturer to student.

As a result of the research, the “flipped classroom”
method has established itself as an effective, innovative,
and accessible technology for both the teacher and the stu-
dent, among foreign and Ukrainian teachers. This technol-
ogy is very perspective, which proves the close attention
of researchers and scientists around the world (A. Sams,
J. Bergman, E. Mazur, etc.).

This technology is being actively used by many teachers
in the educational process both abroad and in Ukraine, which
proves its universality and applicability to any conditions
and requirements. At the moment, in Ukraine, the use of this
technology is not yet widespread as in other countries, but
there are already developments and research in this innovative
area. A significant advantage of using the “flipped classroom”
technology is practical orientation, that is, in-class learning
time is spent on self-directed work and on interacting with oth-
er students. The self-directed learning experience contributes
to the intensive development of the student’s personal quali-
ties, critical thinking, as well as achieving substantive results.
The perspective of this research is in the exchange of experi-
ence in special forums, where teachers from all over the world
evaluate and give constructive criticism to the developed les-
son or research results, because the exchange of experience
and knowledge expands the possibilities of using the technolo-
gy, improving it every time.
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Introduction. To improve the quality of education, it is neces-
sary to introduce new approaches to learning that are more adapted
to the needs of modern students. In the context of constant eco-
nomic and social changes, it is very important to teach students
to learn independently, constantly improve their skills and update
their knowledge throughout life. In this regard, the teacher faces
the difficult task of choosing the forms and methods of organizing
educational activities, the implementation of which in the specific
conditions of the institution of higher education will give a high
level of quality training of students.

Recently, blended learning is widespread abroad, which con-
sists in the active use of elements of distance learning, learning
platforms, electronic educational resources, digital technologies
and the Internet. One of the latest trends in foreign pedagogy
of developed countries is the technology “Flipped classroom”,
which is a form of blended learning [1, p. 138]. It is a new approach

to the organization of learning, in which in-class learning is inter-
changed with distance learning.

The purpose of this article is to analyze the innovative meth-
odology “Flipped classroom” to form motivation and improve
the quality of knowledge among students.

Materials and methods. The “Flipped classroom” learning
model is getting more relevant and innovative in modern education.
The researchers use this methodology in the process of teaching
a foreign language to increase students’ motivation (N. Halskova,
B. Mandel, E. Mazur, J. Bergmann, A. Sams, C. Bonk, etc.). This
method has more flexibility and provides better encouragement
of students to the learning process, allowing you to create a dynamic
and creative environment in which students learn to think critically
and work together on tasks.

Main body. A distinctive feature of the flipped classroom is
the complete or partial transfer of the tasks to self-directed learn-
ing. At the same time, in-class learning time is used for interactive
activities that develop critical thinking and creativity. M. Lebrun
is one of the authors of the book “Flipped Learning”, writes that
flipped teaching is not essentially a new method, but rather rep-
resents a new way of thinking, the purpose of which is to opti-
mize in-class learning with students through distance learning. It
aimed at the in-depth study of the subject [2, p. 15]. The teacher’s
task is to motivate students to improve their knowledge outside
the in-class learning time, to teach not only to search for infor-
mation, but also to check its reliability, analyze, critically reflect,
and then to achieve an active intellectual reaction to the educa-
tional material in the classroom, which is a mandatory condition
for mastering new knowledge.

The term “Flipped classroom” is used relatively recently, some
of its principles have been used by teachers for a long time. E. Mazur,
a physics lecturer at Harvard University in the USA, gave the stu-
dents material of lectures in advance. They have come to the lessons
prepared and with knowledge of new concepts and terminology.
At the beginning of the lesson, E. Mazur conducted a small sur-
vey, the results of which were a signal for the lecturer, how much
the teaching material was mastered, what issues should be paid spe-
cial attention to. Unlike traditional physics lectures, E. Mazur did
not show how to solve similar problems, encouraging students to
think about and apply general principles and theories in different
situations. Final tests conducted by E. Mazur demonstrated a higher
level of mastering the educational material in comparison with
the traditional teaching method [3, p. 67].

The term “Flipped classroom” was first used in 2007, when two
high school chemistry teachers in the United States, D. Bergman,
and A. Sams, began to distribute video lessons instead of printed mate-
rials to their students. Video lessons could be used to study new edu-
cational material at home. The school where D. Bergman and A. Sams
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worked was in the countryside; students often missed classes. To save
their time and have no additional lessons with the absent, the teach-
ers came up with the idea to record their lessons on video. Students
who missed the lesson could watch the video of this lesson at home
at a convenient time for them. The students enthusiastically embraced
the proposed approach to self-directed learning the material. More-
over, those who attended the class began to watch the video les-
sons, especially during the preparation for the exams. According to
D. Bergman and A. Sams, as a result of the experiment, the number
of underperforming students significantly decreased [4, p. 37]. The
success of the video tutorials served as an impulse for further devel-
opment and experimental testing of this idea.

This method became a small «revolution» concerning tradi-
tional education and the possibility of professional development
and self-improvement for progressive teachers. They focused their
efforts on student-centered learning and the development of stu-
dents’ competencies. There are several forms of flipped learning
[5, p. 52]. The classical model of flipped learning assumes the pre-
vious familiarization of the student with the theoretical material
of the next lesson. Preparation materials can be given in the form
of lectures or a paragraph of the textbook, presentations, video,
and audio records. The teacher organizes a discussion of the stud-
ied material in the classroom, explains difficult moments, answers
questions, uses interactive teaching methods. It should be noted
that although training is partially carried out remotely, this model
continues to resemble the traditional education system: first, the-
ories, concepts, and models are studied, and then their practical
application. The following model of flipped learning, conditionally
called “advanced”, also provides for two stages — in-class learning
and distance learning and implies a gradual complication of the level
of tasks and expansion of activities [6, p. 4].

During the previous training, students independently search for
information, read articles, watch videos, in mini-groups, or indi-
vidually prepared theses that they will be present in the audience,
questions for debate, or round table. The results of work they post
on a study platform so that the teacher and other students can have
the opportunity to familiarize themselves in advance and better pre-
pare for the lesson.

Thus, the self-directed work of each student is monitored. In
the classroom, a discussion of reading material, argued analysis
of the work of each group, creating a common conceptual picture
based on opinions, comments made by judgments, or a mini-col-
loquium, in which one group makes a presentation, and the other
organizes debates. The system or combined model of a flipped class-
room involves the combination of the first two models. The essence
of this model is to change not the place of execution of a certain type
of activity, but in the permutation of key components of the educa-
tional process. The traditional sequence of involved competencies
is changing (memorization, understanding, application, analysis,
synthesis, assessment). First, the practical application of the theory
or model is being studied and only then its theoretical substantia-
tion. This model of flipped learning is the pedagogical approach,
the most close to reality.

At the remote stage, students in mini-groups work with a task
or a problematic situation, trying to evaluate it, search and analyze
the information necessary for an objective evaluation of events,
offer solutions. Students represent the information and sources,
under the guidance of the teacher, analyze the task, compare
the advantages and disadvantages of each of the proposed solutions.

After that, the remote stage should be again, during which students
study theoretical foundations of the issue, experience in the indi-
cated problem. At the final stage, the outcomes of the total material
of the topic are summed up. The applicability of this model or the-
ory for other situations is analyzed [7, p. 21].

This approach changes the nature of knowledge. Knowledge
is logically structured in the traditional pedagogy. Flipped learn-
ing requires the active participation of the student in the study pro-
cess. The role of the teacher is also changing. The teacher becomes
a tutor, organizer of various types of student activities, accompany-
ing in the formation of certain competencies [8, p. 97].

Flipped classroom technology significantly changes the pro-
cess of traditional assessment based on the reproduction of knowl-
edge and its application in a clearly defined academic situation.
Various models of a flipped classroom allow you to use a wider
number of forms of students’ knowledge control, depending on
the tasks. In case the information was not reported by the teacher,
and the students had to find it, the used approaches to search for
information are evaluated, as well as the quality of the information
itself. One of the important features of flipped learning is interdis-
ciplinary. In a traditional university, problem situations are highly
theoretical, since most often they are developed within the same
discipline. However, graduates will face real problems in future
professional practice, which often require an interdisciplinary
approach, and the complexity of their solution is caused by their
interdisciplinary character. It should be emphasized that flipped
learning is not a completely new method, it intersects with various
approaches, such as student-centered learning, problem learning,
competence-based approach, system-activity approach. J. Bishop,
lecturer at the University of Utah (USA) and an active supporter
of flipped learning, writes that there is always a small proportion
of participants in the experimental group who are rather restrained
about the idea of flipped learning or against changes [9, p. 3].

In our opinion, to stimulate the distance learning of students, it
is necessary to organize the educational process in such a way that
students realize the benefits of their independent work and actively
use its results in the educational process. It is advisable to use,
according to scientists, active forms of activity, for participation
in which preliminary independent preparation is required. This
can be the preparation of abstracts for a presentation in the class-
room, questions for an interview, a round table, or a debate. In addi-
tion, additional work for teachers is a serious obstacle to the use
of flipped classroom technology in Ukrainian universities. To pre-
pare high-quality materials for the distance learning of students,
the teacher must not only process a significant amount of informa-
tion, but also arrange everything nicely and efficiently. Often teach-
ers do not have sufficient knowledge in the field of information
technology application. If this work is not additionally supported
by management, few teachers will agree to drastically change their
style of work. This requires technical and administrative support,
which is very time consuming and costly. Technical equipment is
also a problem. Flipped teaching requires the appropriate technical
equipment of all classrooms, as well as the personal information
space of the teacher and students, constant access to the Internet, but
even in this case, no one is immune from “failures” in the operation
of technology. Despite the problems that complicate the implemen-
tation of flipped education in universities, this technology, accord-
ing to foreign and Ukrainian researchers, has a lot of advantages
compared with the traditional education system.
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The quality of education is determined by the quality
of the teacher’s knowledge. “Flipped learning” is an effective
method of improving quality by developing lecturers’ professional
skills, improving working methods, expanding strategies, and intro-
ducing new educational technologies. The advantage of the method
lies in its flexibility, in the ability of each teacher to use in each
specific situation the best option. The use of active forms of work
in-class learning time contributes to the development of emotional
relationships between all participants in the educational process,
creates conditions for strengthening the intellectual and creative
component of learning and improving the quality of the educational
process [10, p. 203].

The effectively organized distance learning develops independ-
ence, initiative, self-discipline, and social responsibility in stu-
dents. Flipped learning allows you to gradually increase the volume
and complexity of tasks, taking into account the level of knowledge
of students. It becomes an effective way to achieve a goal. A stu-
dent, when performing high-quality independent work, receives
much more theoretical information and practical skills. At the same
time, the student can revise or re-read the teaching materials several
times, can work in a rhythm convenient for him, in a comfortable
place, can formulate and send a question to the teacher.

The technologies of the flipped classroom in the educational
process will complicate the work of teachers, will require mastering
new pedagogical techniques, studying the specifics of the specialty
of future graduates, preparing new materials, creating multimedia
content; but this work will pay off by improving the quality of stu-
dent training.

Conclusions. Modern higher education is being transformed by
integrating into the digital space. It means that teachers need to keep
up with the times, developing and implementing modern informa-
tion technologies. As the experience of Ukrainian and foreign edu-
cational institutions shows, flipped classroom technology is actively
used in the educational process using various online platforms. The
innovativeness and originality of the authors’ work lie in the adap-
tation of the methodology in high education. In the context of vir-
tualization of life and public communications, it is necessary to use
new approaches to learning, more adapted to the needs of today’s
students, and changes in the role of the teachers.
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Hlepcriok H. «IlepeBepHyTHii KJIac» sIKk HOBUH METOJ
BUKJIAJIaHHS aHTifiCbKOT MOBH B 3aKJIajaX BHIIOI OCBiTH

AHoTAalifA. Y CTaTTi po3nIsAaeThCs 3aCTOCYBAHHS METO/TH-
ku iepeBepHyToro HaBdaHHs (flipped learning) minx yac BuBUe-
HHSI IHO3eMHHX MOB Y 3aKJaJ[ax BHUIIOi OCBiTH. IlepeBepHyTe
HABYaHHS TICHO B3a€MOJi€ 3 BHUKOPHUCTAHHSM KOMII'IOTEpa
Ta inTepHerty. s memaroriyna Mojeb MOXe OyTH YCIIIIHOTO,
SKIIO Y Tpolieci HaBYaHHs Oyle MOCHIICHA POJb CTYICHTIB
Ta IXHBOI aBTOHOMIi, a aKleHTH OyIyTh TIEPEHECEH] 3 BHKJIA-
JIaHHS HA HAaBYaHHS, 3 BUKJIaJada Ha CTYACHTA.

B ymoBax BipTyauizalii >KUTTEeiSUIBHOCTI Ta TPOMaJICKUX
KOMYHIKaI[iii HEoOXiIHO 3alpOoBajPKyBaTH HOBI MiAXOMH 1O
HaBYaHHS, IO OyayTh OUIBLI MPUCTOCOBAaHMMH 1O IOTPEO
CydacHUX CTyAeHTiB. OCTaHHIM 4acoM Yy HaBYalbHHX 3aKiia-
Jlax PO3BMHEHUX KpaiH MOMMPEHHs Ha0ysa TEXHOJIOTIS «IIepe-
BEPHYTHH KJIacy, siKa € OIHIEI0 3 ()OPM 3MIIIaHOTO HABYAHHSI.

V pe3ynbraTi NpoBEICHOTO JOCIHIHKEHHS 3’ ICOBAHO, IO
TexHoJoris «mepeBepHyTHil kiac» («flipped classroom»)
3apekoMeHayBana cebe sk e(deKkTHBHa, IHHOBaIiiHA
H JocTymHa sSK JUIss BUKJIanada, Tak i Jjsl cTyaeHta. Ls
MCETOAUKA aKTUBHO BIIPOBAKYETHCSA B HaBYaJbHUN mnmpounec
OaratbMa 3apyOiKHUMHU Ta YKpailHCBKUMH BUKJIQJa4aMH,
10 AOBOJAUTS ii yHIBEpCAJIbHICTh 1 3aCTOCOBHICTH 10 Oyab-
AKHX YMOB Ta BuMor. Ha 1eii yac B YkpaiHi 3acTOCyBaHHS
3a3HaYeHOI TEXHOJIOTIT HE HACTIJIBLKU MOMIUPEHE, K B 1HITUX
KpaiHax, MpPOoTe BXKE € MEeBHI HANPAIFOBaHHS Ta JOCIiKEH-
HS B Iill iHHOBaliiHiN cdepi. 3HAYHOIO MEepPEeBarol0 BHUKO-
puctanus texHojorii «flipped classroom» € mpaktnko-o-
pIEHTOBAHICTH, TOOTO OiNBIIA KiTBKICTH ayAUTOPHOTO HYacy
MPUIIISETHCS BiMPAIIOBAaHHIO, B3a€MO/Il 3 IHIIUMHU CTy-
JICHTAMH 3 METOIO Mepeiavi J0CBiy caMOCTIHHOTO HaBYaH-
Hsl, IO CIIPUSIE IHTEHCUBHOMY PO3BHTKY OCOOUCTICHHX SIKO-
CTeH CTyJeHTa, HOro aBTOHOMHOCTI, KpUTUYHOTO MUCJICHHS,
a TakoX JOCATHEHHIO TMPEIMETHHX pe3ynbTariB. Ilepcrek-
THBa JIOCIIJKEHHS Iojdrac B OoOMiHI JOCBiZOM Ha cIelli-
anpHUX (hopyMax, Jie MeJarord 3 yChOro CBITY OI[IHIOIOTH
1 MiIJar0Th KOHCTPYKTHUBHIM KPHUTHI pPO3POOISICHI 3aHSTTS
YU pe3yNbTaTH JOCTIKEHb, ajyke OOMiH TOCBIJOM 1 3HAH-
HSIMH PO3IIHPIOE MOXKJIMBOCTI 3 MOKPAIICHHS BUKOPUCTAHHS
3a3Ha4eHO] TEXHOJIOTII.

KawouoBi cioBa: mepeBepHyTHil Kiac, TNepeBEpPHYTE
HABYaHHS, BUKJIAJIa4y, CTYJCHT, BHIIA OCBITa, KPEATUBHICTb,
KPUTHYHE MUCIICHHSL.
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